
 

High School Observation Look Fors  

Our collective goal is to ensure our students graduate ready 

for college and career.  This will require a comprehensive, 

integrated approach to literacy instruction that ensures that 

students become college and career ready readers, writers, 

and communicators.  To achieve this, students must receive 

literacy instruction aligned to each of the elements of 

effective literacy program seen in the figure to the right. 

This planning and coaching tool is for teachers and those 

who support teachers in Shelby County to build their 

understanding and experience with College and Career 

Ready (CCR)1 instruction aligned to the Comprehensive 

Literacy Improvement Plan.  Designed as a developmental 

tool, it can be used for planning, reflection, collaboration, 

and coaching.  

The three CCR shifts in instruction for ELA/Literacy provide 

the framing for this tool:  

(1) Regular practice with complex text and its academic language. 

(2) Reading, writing, and speaking grounded in evidence from text, both literary and informational.  
(3) Building knowledge through content-rich nonfiction. 

 
The Core Actions and indicators should be evidenced in planning and observable in instruction.  For each lesson, evidence 

might include a lesson plan, exercises, tasks and assessments, teacher instruction, student discussion and behavior, and 

student work.  Although many indicators will be observable during the course of a lesson, there may be times when a 

lesson is appropriately focused on a smaller set of objectives or only a portion of a lesson is observed, leaving some 

indicators blank. 

  

                                                           
1 You can see more information about the College and Career Ready Standards and Shifts here: 
http://www.tncore.org/english_language_arts/standards_and_shifts.aspx  

http://www.tncore.org/english_language_arts/standards_and_shifts.aspx


 

 

Indicator Evidence Observed  
A. Tier I content is taught across content areas in the standard 

bell schedule.  
 
 B. The teacher maximizes time2 by employing the High School 

CLIP instructional design (including the whole group-small 
group – whole group closure structure). 

C. The teacher gradually releases responsibility throughout the 
lesson, modeling new skills before giving students the 
opportunity to practice together and independently. 

D. The teacher provides the conditions for all students to focus on 
the text, and students clearly know the routines and 
procedures in the classroom. 

 

This core action is aligned to Shift 1 (Regular practice with complex text and its academic language) and  
Shift 3 (Building knowledge through content-rich non-fiction). 

Indicator Evidence Observed  
A. A majority of the lesson is spent reading, speaking, or writing 

about text(s).   
 
 
 
 

B. The text(s) are at or above the complexity level expected for 
the grade and time in the school year. 

C. The text(s) exhibit exceptional craft and thought and/or 
provide useful information. 

D. Texts are selected strategically to develop a coherent body of 
knowledge. 

 

 
 

This core action is aligned to Shift 2 (Reading, writing, and speaking grounded in evidence from the text) 
and Shift 3 (Building knowledge through content-rich non-fiction) 

Indicator Evidence Observed 
A. Questions and tasks address the text by attending to its 

particular structure, concepts, ideas, events and details. 
 
 
 
 
 
 

B. Questions and tasks require students to use evidence from text 
to demonstrate understanding and to support their ideas about 
the text.  These ideas are expressed through a variety of means. 

C. Questions and tasks attend to the words, phrases, and sentences 
within the text. 

D. Questions are sequenced to build knowledge by guiding students 
to delve deeper into text and graphics. 

E. The teacher sets clear text-based objectives for literacy 
throughout the lesson. 

F. The teacher effectively uses small group instruction to 
differentiate for students to ensure that all students can access 
Tier 1 content. 

 
 
 
 

                                                           
2 TEACH 7 on the TEM Observation rubric 

Systems & Routines

Core Action 1:  Focus each lesson on a high quality text (or multiple texts).

Core Action 2:  Employ questions and tasks that are text-dependent and text-specific.  



 
 
 

 
 

is core action is aligned to Shift 1 (Regular practice with complex text and its academic language), Shift 2 (Reading, writing, and speaking grounded in 
evidence from the text), and Shift 3 (Building knowledge through content-rich non-fiction) 

Indicator Notes 
A. The teacher keeps all students persevering with 

challenging tasks. 
 
 
 
 
 
 
 

B. The teacher expects evidence and precision from 
students and probes students’ answers accordingly. 

C. The teacher encourages reasoning and problem solving by 
posing challenging questions and tasks that offer 
opportunity for productive struggle. 

D. The teacher demonstrates awareness and appropriate 
action regarding the variations present in student 
progress towards reading independently. 

E. When appropriate, the teacher explicitly attends to 
strengthening students’ language and foundational skills. 

F. The teacher provides differentiated support for students 
throughout the course of the lesson, particularly in small-
group instruction, to ensure that all students can access 
grade-level texts.   

G. The teacher allows all students to synthesize their 
learning in the closing of the lesson, assessing students’ 
understanding of the text and mastery of specific skills 
during the lesson closing. 

 

  

Core Action 3:  Provide all students with opportunities to engage in the work of the lesson.



 

High School Instructional Design 

We have the opportunity to ensure that our high 
school students have built their capacity as readers 
to the point that they are ready for college and 
career .  To ensure that time for literacy instruction 
is used well, we have developed the high school 
CLIP instructional design.  It clearly lays out how to 
leverage time and effective lesson design in the 
literacy block. 

The purpose of this instructional design is to 
ensure that all  high school students receive the 
high-quality instruction to meet our vision for 
effective literacy instruction.  This instructional 
design is not intended to replace teachers’ 
professional judgment about how to spend time 
with their particular students but is intended to 
ensure that all teachers can clearly define how a 
strong literacy block is paced and the components 
of a strong literacy block. 

All high school teachers should use the gradual release of responsibility model (“I do, we do, they do, you do”) to ensure 
that students have the opportunity to read, write, discuss and think about complex texts, as described in our vision for 
effective literacy instruction and in the High School Observation Look Fors. 

High school students should generally have the following experiences: 

 Reading Writing ELA 

Tier 1, Grade-Level Instruction for All Students 

 Complex Texts Writing about Texts Taught in the context of writing 

Whole 
Group 

Reading grade-level texts, 
teach and model grade level 
standards and skills (“I do” 
when teacher models and 
“We do” when teacher and 
students work 
collaboratively.) 

Writing in response to 
grade-level texts, teach and 
model grade level 
standards and skills (“I do” 
when teacher models and 
“We do” when teacher and 
students work 
collaboratively.) 

CCR-aligned language skills 
learned in the context of 
writing in response to grade-
level texts, teach and model 
grade level standards and skills 
(“I do” and “We do”). 

Small 
Group 

Teacher led and flexible 
groups 

Teacher led and flexible 
groups 

Teacher led and flexible 
groups 

Whole 
Group 

Closure – summarize what 
you have learned. 

Closure – summarize what 
you have learned. 

Closure – summarize what you 
have learned. 

 

 


